September 2016
Thank you for your request to our REL Reference Desk regarding practices in creating
equity across a school district. Ask REL Southwest is part of a collaborative Ask A
REL reference desk service provided by the 10 regional educational laboratories
(RELs). By design, this service functions much in the same way as a technical
reference library, by providing references, referrals, and brief responses in the form of
citations for research-based education questions.
Please note that REL Southwest has not done an evaluation of the resources
themselves but offers this list to you for your information only.
BACKGROUND
Equity and equality are often thought to be synonymous terms, especially in education.
However, while similar, they are not synonymous or the same. As they pertain to
education, the difference between the two is an important distinction — equality means
providing all students with the same resources, equity means providing each student
access to the resources needed to learn and succeed.1
Following an established REL Southwest protocol, we conducted a search for research
reports as well as descriptive briefs on best practices in creating equity across a school
district. The sources included federally funded organizations, additional research
institutions, educational databases, and general Internet searches. See the methods
section at the end of this Ask A REL for additional information on how the following
sources were identified.
QUESTION
What does research reveal about practices in creating equity across a school
district?
Best, J. & Winslow, E. (2015). Educational equity: Challenges for educator
effectiveness, McREL International. http://eric.ed.gov/?id=ED557602.
From the ERIC abstract: “With increasingly diverse student populations, educational
equity is a bigger challenge than ever for public schools across the United States. While
federal government, states, and school districts work to identify and address the root
causes of equity gaps, efforts are often hampered by a limited body of research-based
strategies and approaches that work best. This brief provides an overview for
Adapted from “Equity vs. Equality: 6 Steps Toward Equity” by Shane Safir, which can be accessed at
http://www.edutopia.org/blog/equity-vs-equality-shane-safir.
1

Regional Educational Laboratory Southwest
Ask REL Southwest Response

policymakers on addressing equity gaps for vulnerable student populations through
educator effectiveness. Specifically, the authors examine three components: (1)
recruiting and distributing effective educators; (2) supporting and retaining teachers
through targeted professional development; and (3) improving educator evaluation
practices to address equity gaps for vulnerable student populations. Included are
essential questions to consider and policy recommendations.”
From the Policy Brief: “The U.S. Department of Education cites a number of possible
root causes of educator equity gaps. These include:


Lack of effective school leadership



Poor working conditions • Inability to implement strategy to retain effective
teachers • Insufficient supply of well-prepared educators



Insufficient development and support for educators



Lack of a comprehensive human capital retention strategy focused on ensuring
equitable access in the hardest-to-staff schools



Inequitable educator salary and compensation policies”

“Recommendations
Improving educational equity requires a collaborative effort to design, implement,
evaluate, and maintain agreed-upon standards. Significant change is necessary to help
educators facilitate achievement and close equity gaps for low-income and minority
students, English-language learners, and students with special education needs. To
build a body of evidence-based best practices for successful equity strategies at
different levels, policymakers are encouraged to support further research. The following
recommendations may assist policymakers as they consider ways to promote educator
equity to benefit students at the local, district, and state levels.
Recruit and Distribute Effective Educators
o Offer incentives to recruit high-performing individuals, provide fair
compensation, and prepare educators to face unique challenges.
o Identify educator shortages and gaps in high-need schools and subject
areas and place effective educators accordingly.
o Tackle inadequate educator preparation and the unequal distribution of
effective teachers simultaneously to help improve school outcomes and
measure improvement.
Support and Retain Effective Educators
o Provide culturally appropriate resources for professional development,
including the opportunity to engage with expert practitioners to promote
collaboration, use of innovative online and video tools, and shared
curricula.
o Maintain high standards for teachers while providing ongoing targeted
professional development opportunities.
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o Foster a positive culture for educators by providing clear guidelines on
working conditions and school environments to promote academic
success in hard-to-staff schools.
Improve Preparation and Evaluation Systems
o Use district data to determine effective practices and implementation of
equity strategies that demonstrate educator ability to teach a diverse
range of students.
o Develop appropriate data accountability systems for educators that are
integrated at the school, district, state, and federal levels for continuous
improvement using accurate, current data.
o Link data from accountability systems to provide educators with targeted
professional development opportunities and identify areas of professional
need to support ineffective educators.”
Coleman, R., & Goldenberg, C. (2012). The common core challenge for English
language learners. Principal Leadership, 46–51. http://eac.wested.org/wpcontent/uploads/2013/07/Common-Core-Challenge-for-ELLS.pdf OR download it
from http://eac.wested.org/resource/the-common-core-challenge-for-englishlanguage-learners/.
From the description: “This article states that although it is far from definitive, there is
research that can be used as the basis for helping promote high levels of content and
language learning among ELLs. Drawing broadly on this research, the authors suggest
some guidelines.
Guidelines for Instruction in the Content Areas
• Recognize the challenge
• Effective teaching
• Sheltered instruction
• Evaluate effectiveness
• Academic language
Guidelines for Promoting English Language Proficiency
• Daily language instruction
• Academic language
• Structured student talk
• Sufficient duration of services
• Grouping
• Encourage verbal interactions
The authors close by reminding readers that English language learner achievement and
classroom instruction do not happen in a vacuum. Coherent schoolwide goals, ongoing
assessment of student learning, strong leadership, and ongoing professional
development linked to goals and assessments contribute to creating a schoolwide
culture of higher achievement and higher expectations for ELLs.”
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Hakuta, K., & Santos, M. (2012). Understanding language: Challenges and
opportunities for language learning in the context of Common Core State Standards
and Next Generation Science Standards [Conference Overview Paper]. Stanford,
CA: Stanford University.
http://ell.stanford.edu/sites/default/files/Conference%20Summary_0.pdf.
An excerpt from the paper: “The primary goals of the Understanding Language initiative
are:
1. to examine and explain how and why language matters in the context of these
new standards;
2. to exemplify language-rich ways to support learning, with particular attention
to the needs of English language learners (ELLs);
3. to expand and extend the work across the spectrum of the new standards
through working with school districts and in partnerships with support
organizations during the implementation phase of these new standards; and
4. to explore policy issues aimed at effectively educating ELLs in light of the new
standards and emerging approaches to second language acquisition and
subject matter pedagogy.
The project commissioned the papers presented at this conference as a way to begin
this work on all four fronts. Conference attendees included paper authors and others
invited to comment and to represent the perspectives ranging from research to teaching
and administration at the district, state, and partnership level.”
Hanley, M. S., & Noblit, G. W. (2009). Cultural responsiveness, racial identity and
academic success: A review of literature (a paper prepared for the Heinz
Endowments). Pittsburgh, PA: The Heinz Endowments.
http://www.heinz.org/UserFiles/Library/Culture-Report_FINAL.pdf.
An excerpt from the paper: “There is sufficient evidence to argue that culturally
responsive programming and positive racial identity can promote achievement and
resilience. Programs can be designed to develop these linkages and to more generally
promote the wider project of racial uplift in [African, Latino, Asian, and Native American]
communities. The approach will need to be systemic and directly address issues of
racism and deficit thinking. Designing programs based on recognizing and building
capacity in students, communities, educators, and schools will be necessary.”
Kasmarick, A. H. (2011). Coherence as a tool for advancing equity and excellence.
ProQuest LLC, Ph.D. Dissertation, The University of Wisconsin – Madison.
http://eric.ed.gov/?id=ED546087.
From the ERIC abstract: “School districts, as they work to raise the achievement of all
students, must maintain a clear focus on student learning and align district work with
that focus. This focus and alignment is referred to as coherence, meaning that the
various parts of the district are designed so that they work in sync with one another to
achieve district goals. While there has been a great deal written on school practices that
produce success for all, there has been less written on district-wide practices and even
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less on the role that coherence plays in working with all students. Given this gap in the
research, this study addresses the following question with a specific lens on leadership:
What strategies do district-level leaders use that promote coherence around advancing
equity and excellence? The theoretical framework of this study is primarily based on the
coherence framework developed through the Public Education Leadership Project at
Harvard. This framework is examined through both a structural-functional perspective
and a critical theory perspective. The research question is addressed using a case
study approach. The case studied is a large district that has prioritized a focus on
raising the achievement of all students and exhibited a system-wide approach to closing
the achievement gap. Data collection included interviews with key stakeholders,
document analysis, and focused observation. The findings of this study reinforced the
elements of the coherence framework, with the exception of systems. For this reason,
how coherence strategies impact organizational systems is an area recommended for
additional research. In response to the research question, five primary themes were
identified: creating a sharp and unwavering focus on the district goal, engaging closely
with the instructional process, creating strong accountability to the district goal, aligning
structures with the district goal, and developing and institutionalizing a shared definition
of good instruction. Four secondary themes were identified: maintaining positive
relationships among district stakeholder groups, fostering collaboration across and
within schools, allocating resources in alignment with the district goal, and leveraging
successes to change beliefs and cultivate more success. [The dissertation citations
contained here are published with the permission of ProQuest LLC. Further
reproduction is prohibited without permission. Copies of dissertations may be obtained
by Telephone (800) 1-800-521-0600. Web page: http://www.proquest.com/enUS/products/dissertations/individuals.shtml.]”
Klees, Steven J.; Qargha, Omar (2014). Equity in education: The case of UNICEF and
the need for participative debate, Prospects: Quarterly Review of Comparative
Education, v44 n3 p321-333. http://eric.ed.gov/?id=EJ1041801.
From the ERIC abstract: “Equity is the most significant problem educators face. Very
large inequities and inequalities persist in both education and society. Why? What can
be done about them? While much has been written about these issues, progress is very
slow and there is little agreement on why or what to do. While this article cannot resolve
these questions, it raises five important issues concerning them: inter-agency
contradictions concerning equity and global education policy; EFA and the MDGs;
privatization and public-private partnerships; evidence-based policy; and the right to
education. The article tackles the case of UNICEF, which has recently decided to focus
its efforts on equity in education. In the conclusions which are drawn throughout, the
article emphasizes the need for widespread, highly participative debates to answer the
questions of why educators have made so little progress and what they can do to make
more.”
Koschoreck, James W. (2001). Accountability and educational equity in the
transformation of an urban district. Education and Urban Society, v33 n3 p284-304.
http://eric.ed.gov/?id=EJ627434.
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From the ERIC abstract: “Highlights how one Texas school district moved from being a
district in which token representations of minority achievement were considered
evidence of districtwide success to being a district where success for all children is the
operating paradigm. Guided by vision, culture, and district support, teachers have raised
student achievement levels and reduced achievement gaps.”
From the author’s introduction: “In the fall of 1999, I began to work as part of a research
team that was assembled to explore the effects of district leadership on academic
outcomes with low-income children and children of color. During the course of that
project, I was able to interview a considerable number of central office personnel,
administrators, teachers, parents, and other community members in four districts in
Texas that were experiencing remarkable levels of successful achievement with African
American and Latino children. That study focused on identifying the best practices in
four school districts across the state: Aldine Independent School District (ISD),
Brazosport ISD, San Benito Consolidated ISD (CISD), and Wichita Falls ISD. The
explicit objective of the project was to learn how certain districts in the state of Texas
are managing to achieve high levels of performance with low-income children of color
and to disseminate the findings to key organizations and persons in hopes of effecting
statewide reform quickly and efficiently. Although I acknowledge that the plan to identify
the best practices across several school districts represents a legitimate approach given
the objective of bringing about statewide educational reform, I feel it is also imperative
not to lose sight of the richness that the study of the singularity (Bassey, 1999) can
provide. Hence, in this article I adopt a case study approach to explore, in depth, the
details of how Aldine ISD has managed to move from being a district in which token
representations of minority achievement were conceptualized as evidence of
districtwide success with children of color to becoming a district in which success for all
children is the operating paradigm.”
Lee, C. (2001). Culturally responsive school counselors and programs: Addressing the
needs of all students. Professional School Counseling, 4(4), 257–61.
https://www.questia.com/library/journal/1P3-70578896/culturally-responsive-schoolcounselors-and-programs.
From the abstract: “This article provides direction for planning, implementing, and
evaluating culturally responsive school counseling programs. The article first explores
the concept of a culturally responsive school, stressing 11 salient aspects of culturally
responsive schools. It next considers the ways a comprehensive guidance and
counseling program can promote such a school. Within the context of a school
counseling program that is both comprehensive and culturally responsive, specific
counselor roles and functions considered critical for enhancing the quality of education
for all children are discussed. Culturally responsive counselors can serve as facilitators
of student development if they are willing to go beyond traditional school counseling
practice. In addition, culturally responsive counselors serve as student advocates by
facilitating educator awareness of systemic factors that may impede student progress
and by implementing professional development for teachers and other educators.
Culturally responsive counselors can also serve as an important link between the home,
culturally diverse communities, and the school.”
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Lin, M., Lake, V., & Rice, D. (2008). Teaching anti-bias curriculum in teacher education
programs: What and how. Teacher Education Quarterly, 35(2), 187–200.
http://eric.ed.gov/?id=EJ817318.
From the ERIC abstract: “One goal educators have is to empower students at all levels
in this diverse and changing society whether they work with teacher candidates or with
P-12 students. Teachers are seeing increased differences in race, ethnicity, culture, and
special needs in children in their classrooms. The changing composition of early
childhood classrooms challenges educators to be more responsive to the diverse needs
of all children. Therefore, implementing a curriculum that is culturally responsive and
inclusive to assist children's needs is imperative. To prepare teacher candidates to
integrate anti-bias or diversity curriculum with the regular curriculum then becomes a
crucial goal of every teacher preparation program. Unfortunately, many teachers
currently in the classroom report that they feel inadequate to teach multicultural or antibias curriculum. Implementing a diversity curriculum may not be easy because of the
fear, uncertainty, or discomfort of many teachers and teacher educators. Teachers'
beliefs influence and affect their teaching practices and may become barriers that
prevent the integration of anti-bias curricula. However, previous research found that
teacher candidates' level of intercultural sensitivity could be enhanced by their teacher
preparation courses and activities and from teacher educators who encouraged teacher
candidates to discuss and reflect upon issues. In this article, the authors discuss what
an anti-bias curriculum is, provide the theoretical framework and rationale for involving
teacher candidates in certain activities that promote the anti-bias curriculum, and offer
additional anti-bias strategies for teacher candidates and teacher educators to
implement in their classrooms.”
Marbley, A. F., Bonner, II, F. A., McKisick, S., Henfield, M. S., & Watts, L. M. (2007).
Interfacing culture specific pedagogy with counseling: A proposed diversity training
model for preparing preservice teachers for diverse learners. Multicultural Education,
14(3), 8–16. http://eric.ed.gov/?id=EJ762416.
From the ERIC abstract: “Due to changing demographics in the K–12 student
population contrasted with the homogeneous population of prospective teachers, the
uncertainty about teacher preparedness to meet the needs of diverse student
populations remains a controversial educational issue. Teacher educators have
continued to question whether preservice teachers presently in schools, colleges, and
departments of education (SCDEs) have the requisite skills and the necessary
sensitivity toward racial and cultural diversity to meet the challenges associated with
effectively teaching culturally diverse students. Therefore, the purpose of this article is
to address safe ways to prepare preservice teachers, specifically White teachers, but
not limited to that ethnicity, who will teach in schools with an increasingly culturally
diverse student population, particularly people of color. In an effort to meet the
challenge of training educators to effectively teach culturally diverse students, the
authors have created a culture specific pedagogical counseling (CSP) model. It is
designed to address the construct of diversity-sensitive training as a possible factor for
the P–12 prospective teachers’ lack of efficacy toward teaching culturally and racially
diverse students. Thus, the goal of the CSP model is to increase the comfort level of
7
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White preservice teachers (or teachers of any cultural, racial, and ethnic background
with limited exposure to culture differences) when interacting with people of color and
people from diverse backgrounds. Before introducing the model, the authors provide the
reader with background information (e.g., philosophy, theories, and history) that
influenced the shaping of the model. This includes culture specific pedagogy and Black
pedagogy theories, counselor and teacher education diversity training models, teacher
preparation, historical and current demographic trends, and segregated schools and the
Brown vs. the Board of Education decision.”
Miretzky, D., Chennault, R. E. & Fraynd, D. J. (2016). Closing an opportunity gap: How
a modest program made a difference. Education and Urban Society, v48 n1 p48-76.
http://eric.ed.gov/?id=EJ1084742.
From the ERIC abstract: “Chicago Public Schools and school districts throughout the
country are seeking new ways to foster racial, ethnic, and socioeconomic equity as
desegregation consent decrees are being lifted. One of Chicago's selective enrollment
high schools drafted parents, educators, administrators, and community representatives
to address its own diversity concerns and to examine the barriers to high-quality
educational opportunities district-wide. As a result, this school began a pilot program
that explored opportunities for bolstering the recruitment and nurturing the success of
low income and minority students, and these efforts eventually contributed to policy
changes in the overall district. The authors describe the program's development and
implementation and suggest it as one model for closing the "opportunity gap."”
Noguera, P.A. (2001). Racial politics and the elusive quest for excellence and equity in
education, Education and Urban Society, v34 n1, p 18-41.
http://eus.sagepub.com/content/34/1/18.short.
From the abstract: “This article examines the factors that influence the development of
educational policies and practices designed to ameliorate the achievement gap in
relatively affluent school districts. To provide a context for understanding the issues
surrounding efforts to promote educational equity, the article begins by describing
initiatives undertaken by schools in the recently established Minority Student
Achievement Network (MSAN). The remainder of the article draws on research
collected from a 4-year study carried out at Berkeley High School (BHS) to illustrate
how racial disparities in academic outcomes are influenced by the structure of
opportunity within schools and how efforts to address inequities often become
politicized. The goal is to use the case of BHS to show how political factors complicate
efforts to reduce racial disparities in student achievement and to make it clear why
political strategies, rather than educational strategies alone, are needed to respond to
the racial achievement gap.”
Quay, L. (2010). Higher standards for all: Implications of the Common Core for equity in
education. Berkeley, CA: The Chief Justice Earl Warren Institute on Race, Ethnicity
& Diversity. http://eac.wested.org/wpcontent/uploads/2013/07/Education_Roundable_Standards_Brief_4_10.pdf.
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An excerpt from the report: “This research brief reviews the research and evidence that
informs the Common Core State Standards Initiative (Common Core), an effort let by
governors and state school leaders to promote universal adoption of “fewer, clearer,
higher” content standards that are internationally benchmarked and aligned with the
skills and knowledge necessary for college and career success. In addition, the brief
examines the available research to better understand how the adoption of the Common
Core might affect students of color and English Language Learners (ELLs) in
particular—those students who have historically been held to lower academic
expectations; enrolled in the least challenging, often non-academic courses; and
continue to experience far worse academic outcomes in comparison to their white and
non-ELL peers.”
Santamaria, L. J. (2009). Culturally responsive differentiated instruction: Narrowing
gaps between best pedagogical practices benefiting all learners. Teachers College
Record, 111(1), 214–247.
http://educ625spring2011.pbworks.com/f/Culturally%20Responsive%20Differentiate
d%20Instruction.pdf.
An excerpt from the article: “This contribution to the discussion of differentiated
instruction and its applications for culturally and linguistically diverse learners in general
education classrooms begins by considering definitions and origins, practical
applications, academic products, and theoretical frameworks, followed by gaps in the
research and literature. This same discussion will be duplicated for culturally responsive
teaching. These two considerations will provide a framework with which to discuss a
reconciliation of the two theory-to-practice approaches with the hope that a common
framework will better serve educators and preservice teachers working with diverse
students in complex multidimensional classrooms. The focus of this work is to assist the
educational community in recognizing pedagogical differences, while finding common
ground, in identifying complementary teaching practices for all students, including
culturally diverse and ELLs.”
Smith-Adock, S., Daniels, M. H., Lee, S. M., Villalba, J. A., & Arce, N. (2006). “Culturally
responsive school counseling for Hispanic/Latino students and families: The need
for bilingual school counselors.” Professional School Counseling, 10, 92–101.
http://libres.uncg.edu/ir/uncg/f/j_villalba_culturally_2006.pdf.
From the abstract: “Hispanic/Latino students are the largest minority school-age
population. In this study, pupil services administrators in Florida identified concerns
about Hispanic/Latino children and families and the need for bilingual school counselors
for growing numbers of Hispanic/Latino students. Administrators’ perceptions of cultural
barriers, which isolate students from the school environment, were strongly related to
their perceived need for Spanish-speaking school counselors. School programs more
often provided for Hispanic/Latino students were those that specifically addressed
language barriers rather than counseling services that specifically addressed cultural
barriers of Hispanic/Latino students.”
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Washington, A. R. (2010). Professional school counselors and African American males:
Using school/community collaboration to enhance academic performance. Journal of
African American Males in Education, 1(1), 26–39. http://eac.wested.org/wpcontent/uploads/2013/07/Professional-School-Counselors-as-Advocates.pdf.
From the abstract: “Professional school counselors can play an instrumental role in the
academic development of students with whom they interact. To empower professional
school counselors in promoting improved academic performance, the American School
Counseling Association (ASCA, 2003) revised its national model. Now more than ever,
professional school counselors are expected to advocate on behalf of all students to
facilitate their optimal academic development. One student demographic in particular—
African American males—has experienced chronic academic difficulties. In the position
of advocate, professional school counselors can promote improved academic
performance in African American adolescent males through school/community
collaboration. This article will include suggestions for professional school counselors to
become more effective advocates capable of establishing collaborative relationships
that facilitate academic achievement for African American male students.”
ADDITIONAL ORGANIZATIONS AND RESOURCES TO CONSULT
We also searched for appropriate organizations and resources that may be useful. We
have not done an evaluation of these organizations or the resources themselves but
offer this list for reference only.


Association for Supervision and Curriculum Development (ASCD)
Multicultural Education Resources — http://www.ascd.org/research-atopic/multicultural-education-resources.aspx.

From the website: “Founded in 1943, ASCD is a leader in developing and delivering
innovative programs, products, and services that empower educators to support the
success of each learner. Comprising 125,000 members—superintendents, principals,
teachers, professors, and advocates from more than 138 countries—the ASCD
community also includes 56 affiliate organizations. The nonprofit’s diverse, nonpartisan
membership is its greatest strength, projecting a powerful, unified voice to decision
makers around the world. The association provides expert and innovative solutions in
professional development, capacity building, and educational leadership essential to the
way educators learn, teach, and lead.”


Castro Unified School District’s Equity Action Plan —
http://www.cv.k12.ca.us/district/educationalservices/EquityPlanRevised_Feb2008.pdf.
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An excerpt from the plan:
“OVERARCHING EQUITY GOAL
The Castro Valley Unified School District’s equity goal is to create a district-wide and
site-based climate and culture that demands and supports systemic equity and
improved student achievement for each student while narrowing the current and
predictable racial achievement gap by:
 Improving district capacity to design and deliver equity-centered professional
development for instructional staff.
 Improving equity-centered site instructional leadership and support.
 Implementing equity-centered curriculum, instruction, and assessment practices
by teachers in an antiracist, anti-bias environment.
FRAMEWORK FOR BUILDING CAPACITY WITHIN THE SCHOOL SYSTEM
The Framework for building capacity within the school system is built upon a Theory of
Action, a cyclical process beginning with awareness building followed by
acknowledgement (goal setting) and action. The process is based upon the following:
1. Build capacity of district leaders, school administrators, teachers and site staff to:
 Deepen understanding about how and why inequities and underachievement
occur.
 Implement strategies (instructional and other) to turn those patterns around.
 Develop the skills, expertise, and capacity to respond to student needs in
culturally appropriate and effective ways.
 Increase the visibility and awareness throughout the school community about the
needs of underachieving students.
 Develop higher expectations, positive attitudes, will, and ownership throughout
the schools for the education of each student.
 Design and implement more responsive programs and structures.
 Build internal accountability. (Olsen, California Tomorrow, 2002)
2. Provide equity-focused leadership to district and school planning efforts; i.e., site
plans, district local improvement plan, and district strategic plan.
3. Increase the impact of equity-driven practices in everyday district, school, and
classroom activity.
4. As a result, the following achievement and participation patterns will occur:
 Achievement will improve across the schools.
 Steady and significant progress will be made in closing achievement gaps.
 Predictability of who is in the bottom and top quartiles of achievement will be
reduced.
 Improved access to and mastery of the core curriculum as demonstrated by
successful course completion and by meeting grade level standards. (Olsen,
California Tomorrow, 2002)
5. Cycles of Inquiry that deepen an understanding of patterns of underachievement and
inequities are used to support and monitor the progress toward meeting the equity goal.
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6. The Theory of Action as it is implemented throughout the District [A detailed chart is
provided]
7. The multi-year, multi-level plan will be accomplished in three phases:
 Phase 1 – Build capacity of district and school administrators
 Phase 2 – Build capacity of teams of site-level leaders
 Phase 3 – Build capacity of whole-school community”


Center for Multicultural Education at University of Washington
http://education.uw.edu/cme.

From the website: Center for Multicultural Education at the University of Washington,
Seattle, WA, focuses on research projects and activities designed to improve practice
related to equity issues, intergroup relations, and the achievement of all students. The
Center also engages in services and teaching related to its research mission.”
NOTE: This site includes a list of successful multicultural programs in K–12 education.


US Department of Education’s Equitable Access to Excellent Educators — State
Plans to Ensure Equitable Access to Excellent Educators

From the ED description: “The State's webpage includes the SEA’s State plan, as well
as resources the Department has made available to States to support this important
work. It also includes data that the Department provided to States in fall 2014—an
Equity Profile that provides a summary of key publicly available data and a large data
file that brings together several public data sources that a State may consider using in
its State plan.”
Webinars
 Update on State Educator Equity Plans and ED's Assistance and Review
 Educator Equity Plan
 Understanding Your Educator Equity Plan
 Ensuring Equitable Access to Excellent Educators
Other Select Topics on the Site
Webgram
 Presentation PPT
Family and Community Engagement
Rethinking Title One Parental Involvement (NASTID 2011)
 Family and Community Engagement
 Parental Involvement SASA's PowerPoint presentation from NASTID conference
2011 (5M)
 Parent Resources
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SUPPLEMENTAL EDUCATIONAL SERVICES
Policy Letters
 Policy Letters to States - These policy letters provide guidance and
insight on a variety of topics of interest to State Educational Agencies
(SEAs), school districts, federal program directors, and others in
implementing No Child Left Behind.
Idea books
 Helping Hispanic Students Reach High Academic Standards: An Idea
Book, December 2000
 Extending Learning Time for Disadvantaged Students: An Idea book,
August 1995


An additional ED webpage —
http://www2.ed.gov/programs/titleiparta/resources.html — offers these links to
recorded webinars on related subjects:
 Educator Equity Plan: Power Point Presentation Webinar Recording
 Understanding Your Educator Equity Plan: Power Point Presentation
 Webinar Recording
 Ensuring Equitable Access to Excellent Educators: Power Point
Presentation Webinar Recording



Center for American Progress — Attaining Equitable Distribution of Effective
Teachers in Public Schools — http://cdn.americanprogress.org/wpcontent/uploads/2014/04/TeacherDistro.pdf.



Center on Great Teachers & Leaders —Equitable Access Toolkit —
http://gtlcenter.org/learning-hub/equitable-access-toolkit. Has resources including
a stakeholder engagement guide, data analysis tool, root cause workbook, and
model plan to ensure equitable access to excellent educators.



Center on Great Teachers & Leaders — Moving Toward Equity —
http://www.gtlcenter.org/learning-hub/moving-toward-equity.



Education Commission of the States (ECS) State Policy Database —
www.ecs.org.

The Education Commission of the States was created by states, for states, in 1965. We
track state policy trends, translate academic research, provide unbiased advice, and
create opportunities for state leaders to learn from one another.


From the ECS State Policy Database, Curriculum—Multicultural, a 50-state
analysis:
http://b5.caspio.com/dp.asp?AppKey=b7f93000695b3d0d5abb4b68bd14&id=a0y
70000000CbmpAAC
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Equitable Access Support Network (EASN) —
https://easn.grads360.org/#program/state-equity-plan-support.

EASN has launched several Communities of Practice to “provide and facilitate a
supportive peer network to help states successfully develop equity plans” and “provide
resources, tools and assistance and encourage state collaboration and sharing of best
practices.”


Institute of Education Sciences — Transfer Incentives for High-Performing Teachers:
Final Results from a Multisite Randomized Experiment
http://ies.ed.gov/ncee/pubs/20144003/index.asp )



National Center for Analysis of Longitudinal Data in Education Research (CALDER)
o Right-Sizing the Classroom: Making the Most of Great Teachers
https://edexcellence.net/publications/right-sizing-the-classroom-makingthe-most-of-great-teachers Portability of Teacher Effectiveness Across
Schools — CALDER, available at:
http://www.caldercenter.org/publications/portability-teacher-effectivenessacross-schools.
o Value Added of Teachers in High-Poverty Schools and Lower-Poverty
Schools — http://www.urban.org/research/publication/value-addedteachers-high-poverty-schools-and-lower-poverty-schools
o Teacher Mobility, School Segregation, and Pay-Based Policies to Level
the Playing Field http://www.urban.org/uploadedpdf/1001429-teachermobility.pdf.



National Association for Multicultural Education (NAME) — http://nameorg.org/.

From the website: “NAME is a nonprofit organization that advances and advocates for
equity and social justice through multicultural education.
Objectives:
 To provide opportunities for learning in order to advance multicultural
education, equity, and social justice.
 To proactively reframe public debate and impact current and emerging
policies in ways that advance social, political, economic, and educational
equity through advocacy, position papers, policy statements, and other
strategies.
 To provide the preeminent digital clearinghouse of resources about
educational equity and social justice.”


Regional Educational Laboratory (REL) Pacific — The Toolkit of Resources for
Engaging Families and the Community as Partners in Education

From the announcement: “A new toolkit from REL Pacific is designed to help schools
and districts improve their outreach to families and community members. The four-part
toolkit provides activities that guide school staff in examining the role that culture plays
in their interactions with students’ families and community members.
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The Toolkit of Resources for Engaging Families and the Community as Partners in
Education can help school staff build relationships that support family well-being, build
strong parent-child relationships, and improve students’ ongoing learning and
development. The toolkit is divided into four parts, each including a series of activities
that can be used with family and community members as well as other diverse crossstakeholder groups. The activities involve reading, writing, discussions, and creative
exercises using graphics, scenarios, worksheets, and planning templates.
 Part 1: Building an understanding of family and community
engagement guides school staff in building awareness of how their beliefs
and assumptions influence their interactions with families and the community.
It will also help users understand how knowledge about the demographic
characteristics of families in their schools can inform staff about what might
support or hinder family engagement with schools;
 Part 2: Building a cultural bridge taps into the strengths of families and
community members and helps families establish active roles in the school
community in support of student learning;
 Part 3: Building trusting relationships with families and the community through
effective communication shows how cross-cultural and two-way
communication enhances family and community engagement; and
 Part 4: Engaging all in data conversations helps school staff learn which
student data are important to share with families and community members
and how to share such data in a meaningful way.
Find the guides
at: http://ies.ed.gov/ncee/edlabs/projects/project.asp?projectID=4509.”


Teaching Tolerance — www.tolerance.org.

From the website: “A project of the Southern Poverty Law Center, Teaching Tolerance
provides free, high-quality lessons and best practice guides, as well as a CCSS-ELA
compliant K–12 anti-bias curriculum, Perspectives for a Diverse America
(http://perspectives.tolerance.org/).
Resources from the website:
 Shuster Consulting. (2014). A formative evaluation of Perspective for a Diverse
America: Final report 2013–14. http://www.tolerance.org/publication/formativeevaluation-perspectives-diverse-america-final-repo
 Teaching Tolerance. (n.d.). Introducing the Teaching Tolerance anti-bias
framework. http://www.tolerance.org/anti-bias-framework
 Teaching Tolerance. (2014). Teaching the movement 2014: The state of civil
rights education in the United States. http://www.tolerance.org/TTM2014
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 Teaching Tolerance. (2014). 20 face to face advisories: Bridging cultural gaps in
grades 5–9. http://www.tolerance.org/publication/face-to-face-advisories
 Teaching Tolerance. (n.d.). Critical practices for anti-bias education.
http://www.tolerance.org/critical-practices
Publications
Blankstein, A. M. Noguera, P., & Kelly, L. (2016). Excellence through equity : Five
principles of courageous leadership to guide achievement for every student.
Thousand Oaks, CA: ASCD.
http://www.ascd.org/publications/books/116070/chapters/Introduction@-AchievingExcellence-Through-Equity-for-Every-Student.aspx.
From the introduction: “In education circles, the word equity is often controversial and
confusing. When it is brought up to an economically diverse audience, those with
affluence and privilege often become squeamish and start looking for the exits, while
those in financial need often become more engaged, hoping that a focus on equity will
bring relief and attention to what they lack. Such responses tend to occur because when
the term equity is raised, it often evokes a zero-sum scenario; a perception that if we do
more for those who are disadvantaged it will mean there will be less for the advantaged.
When this occurs and the pursuit of equity—which we define as a commitment to
ensure that every student receives what he or she needs to succeed—is subverted by
the assumption that there must be winners and losers, rarely is any progress achieved.
Invariably, conversations about equity either degenerate into acrimonious debate over
how to serve the needs of both privileged and disadvantaged children, objectives that
are typically perceived as irreconcilable, or we lapse hopelessly into a state of paralysis.
This book offers a way to move beyond zero-sum thinking and compelling reasons to do
so. In the following chapters we provide practical, detailed accounts of what schools,
districts, classrooms, and community-based organizations are doing to promote
excellence through equity. We also show through these cases that overcoming the
impasse between the pursuit of excellence and equity is essential if we are to avoid
remaining trapped on a path that is not only generating greater inequality in academic
outcomes but also contributing to deeper inequality within our society generally.”
This book is available from the publisher as both a print book and eBook.
Dimeo, J. K. (2013). Effective educational practice: A crucial first step in addressing the
needs of traditionally overlooked students, ProQuest LLC, Ed.D. Dissertation,
University of Virginia. http://eric.ed.gov/?id=ED555519.
From the ERIC abstract: “Students who are traditionally overlooked in academic
settings (e.g. poor, Black, Hispanic American, Latino/Latina) are not likely to have
educational experiences that reflect equity in access to excellence in education. These
students regularly encounter challenges that reflect a poor educational fit and their key
needs are often overlooked in traditional school settings. These challenges include
background factors such as poverty and cultural differences, as well as greater systemic
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inequalities such as funding, inequitable schooling experiences, and low-quality
curriculum that lacks cultural relevance & responsiveness (Banks, 2006; LadsonBillings, 1995). Despite these challenges, classrooms can support equity in access to
excellence in education for traditionally overlooked students by (1) holding high
expectations of all students while simultaneously providing high levels of support, (2)
affirming and capitalizing on student culture and strengths, and (3) developing student
efficacy and sense of empowerment. Such efforts require a foundation of best
educational practices, and Tomlinson's model of Differentiation is a highly useful frame
for considering both best educational practice and the needs of traditionally overlooked
students. This is because it is a model that is grounded in research-based approaches
in all areas of classroom practice; rather than being a formula or collection of strategies,
it is an approach to thinking about teaching and learning where teachers "proactively
modify curricula, teaching methods, resources, learning activities, and student products
to address the diverse needs of individual students and small groups of students to
maximize the learning opportunity for each student in a classroom". The school site I
partnered with for this capstone project had a significant population of traditionally
overlooked students (i.e. 40% or more of students were considered to be from
backgrounds of poverty) and desired support in addressing the needs of both this group
of students as well for all students. This capstone project was conducted with a practical
action research design overall and an ethnographic approach to data collection and
analysis. After spending significant time observing teachers, it was clear that the site
lacked a crucial foundation of overall best practices that should serve as a foundation
from which the more specialized needs of traditionally overlooked students could be
met. The purpose of the project was therefore the increase of building-level capacity of
faculty to identify and implement best educational practices as a foundation from which
the needs of students from backgrounds of poverty could be met. Data were collected
through extensive observations, voluntary follow-up interviews, and informal meetings
with the leadership over a period of six weeks. A Guide to Thinking and Analysis to
Educational Practice was developed to focus observations and guide data analysis.
This guide represented a synthesis of research and literature on best educational
practice for all students as well as research and literature support in addressing the key
needs of traditionally overlooked students. It was organized around the framework of
Tomlinson's model of Differentiation. Data was analyzed for patterns and regularities in
school-wide practices relative to the research and literature synthesized in this guide.
School-wide needs emerged during the process of data analysis according in six areas
of classroom practice: curriculum, learning objectives, and content; use of assessment;
learning tasks; use of grouping; overall response to student needs; and the learning
environment. These needs were synthesized into a system of best practices that
included the following chief recommendations: (1) lay a foundation of substantive and
meaningful learning goals; (2) design and use effective assessments; (3) proactively
and intentionally plan for student learning; and (4) create safe and supportive learning
environments. Three products were designed to address school-wide needs and fulfill
the purpose of the project: a school profile, a handbook, and series of staff development
workshop protocols. The school profile provided site leadership and faculty with a clear
and concise report of school-wide practice relative to best educational practice and
described key needs for growth toward a system of best practices. The handbook
served as a teacher-friendly guide for understanding and implementing a system of best
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practices with content, support tools, and recommended resources. It also served to
provide leadership with tools and resources that could be used to sustain continued
growth toward best educational practice. The staff development protocol contained a
series of six workshops that served as a springboard for "first steps" toward best
educational practice and focused on how to develop key areas of best educational
practice. Both the handbook and the staff development protocol lay a foundation of
overall best practices from which the more specialized needs of traditionally overlooked
students can be met. (Abstract shortened by UMI.) [The dissertation citations contained
here are published with the permission of ProQuest LLC. Further reproduction is
prohibited without permission. Copies of dissertations may be obtained by Telephone
(800) 1-800-521-0600. Web page: http://www.proquest.com/enUS/products/dissertations/individuals.shtml.]”
Equity Assistance Centers. (2013). How the Common Core must ensure equity by fully
preparing every student for postsecondary success: Recommendations from the
Regional Equity Assistance Centers on implementation of the Common Core State
Standards. Oakland, CA: Region IX Equity Assistance Center at WestEd.
https://www.wested.org/wp-content/files_mf/1386623970resource1315.pdf OR
download the PDF from https://www.wested.org/resources/how-the-common-coremust-ensure-equity-by-fully-preparing-every-student-for-postsecondary-success/.
An excerpt from the report: “To ensure that, as intended, [the Common Core State]
Standards result in an excellent education and equally high outcomes for all students,
educators and our education institutions must themselves be prepared and supported to
intervene successfully with students who are performing well below grade level; to
understand and be able to provide the full range of support needed for students who are
English language learners (ELLs), special education students, and other historically
underserved and underrepresented student populations; and to offer high-quality
instruction across the board, along with academic supports, social-emotional support,
and college and career technical counseling. In short, the positive potential of these new
standards can only be realized if state and local policymakers, education leaders, and
practitioners view equity as both an essential means to and an essential outcome of
Common Core implementation. During implementation, they must carefully examine
and evaluate existing and proposed systems, policies, procedures, and practices to
understand their impact on all student groups, especially those that have heretofore
been underserved and underrepresented in the statistics for successful students.
Almost 60 years after Brown vs. the Board of Education, we are still struggling to ensure
the civil rights and equitable education of all students—a sad fact that underscores the
urgency of implementing the Common Core in such a way as to serve all students
equally well. In this document, the EACs provide key questions and recommendations
to help educators identify and address equity issues to ensure that no student is denied
the opportunities promised by these new standards.”
The Equity and Excellence Commission. (2013). For each and every child – A strategy
for education equity and excellence. Washington, DC.
http://www2.ed.gov/about/bdscomm/list/eec/equity-excellence-commissionreport.pdf.
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An excerpt from the report: “There are five parts to our action strategy, each critical and
each connected to the others —
 First, we begin with a restructuring of the finance systems that underlie every
decision about schools, focusing on equitable resources and their cost-effective
use.
 Second, we examine the most critical resource of all: quality teachers and school
leaders, the supports they need to be effective with all learners and ways to
make sure all students have access to high-quality instructional opportunities.
 Third, we explain the importance of starting early—making the case for highquality early learning for all children, especially for low-income children, who
need it most.
 Fourth, there is the matter of providing critical support—including increased
parental engagement, access to health and social services, extended
instructional time and assistance for at-risk groups—that students in high-poverty
communities need to start strong and stay on track.
 And fifth, we lay out the changes in accountability and governance necessary to
ensure that, a decade from now, there doesn’t need to be yet another
commission appointed to call public attention to the corrosive effects on the
nation’s children and our future of the failure to advance equity and excellence in
America’s public schools.”
Feldman, S. & Winchester, I. (2015). Racial-Equity policy as leadership practice: Using
social practice theory to analyze policy as practice, International Journal of
Multicultural Education, v17 n1 p62-81. http://eric.ed.gov/?id=EJ1104931.
From the ERIC abstract: “This, primarily theoretical, paper takes up the longstanding
problem of the disconnection between education policy and leadership practice. The
authors propose the use of social practice theory as a tool for educational leaders at the
state, school district, and school levels, to eliminate the disconnection between policy
design and leadership action. Using Oregon as an example, the authors illustrate a
relationship between equity-policy design and leadership practice that may help identify
weaknesses and strengths in equity-policy designs and ultimately support better equity
policy for leadership practice.”
Jacobs, J., Beck, B., & Crowell, L. (2014). Teacher Leaders as equity-centered change
agents: Exploring the conditions that influence navigating change to promote
educational equity, Professional Development in Education, v40 n4 p576-596.
http://eric.ed.gov/?id=EJ1036552.
From the ERIC abstract: “As inequities continue to be present for students of color, for
English-language learners, for students from low-income households, for LGBTQ
students and for students with disabilities, schools must find ways to increase
achievement and high expectations for all students. Although not explored thoroughly in
the research literature, teacher leaders (TLs) can be key change agents in developing
more equitable schools. The purpose of this qualitative study was to examine the work
of equity-centered TLs who facilitated professional learning on their campuses in
relation to equity issues. Particularly, this study looked at the facilitators and inhibitors
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for TLs spearheading change and how they navigate these conditions. Data sources
included reflection journals, class assignments and interviews. Findings indicate that
TLs facilitating change for equity in schools with unsupportive conditions (i.e. fear, lack
of principal support) found these conditions served as barriers for teachers to address
inequities. These TLs had to put equity on hold and focus on building more supportive
conditions. Teacher leaders in schools with supportive conditions (i.e. collegiality,
principal support) found that these conditions promoted a focus on equity and led to
teacher empowerment and greater educational equity. This study has implications for
leadership preparation, professional development and educational change.”
Long, G. J. (2012). Building equity in Oregon’s classrooms. The Chronicle Magazine,
Lewis and Clark. https://www.lclark.edu/live/news/17909-building-equity-in-oregonsclassrooms.
Excerpt from the article: “Five-year-old Sierra couldn’t sleep. She usually dropped off
quickly on Friday nights after a long week at bilingual kindergarten. But tonight she was
restless. ‘What’s wrong?’ her mother asked. ‘I’m too excited to sleep,’ Sierra said.
‘We’re going to college tomorrow with Maestra Perez!’
Sierra’s kindergarten teacher, Karen Perez-DaSilva, had organized a Saturday visit to
Lewis & Clark for her students and their parents. Once on campus, the kids took part in
informal math and reading sessions set up by Cindi Swingen M.A.T. ’97 and students
from Lewis & Clark’s Graduate School of Education and Counseling. While the kids
were busy, parents learned about helping their children prepare for higher education.
But for many participants, the highlight might have been the campus tour: parent and
child walking hand in hand, imagining—perhaps for the first time—a future that includes
college.
Taking kindergartners to college is part of education’s next frontier: the equity
movement, which aims to meet the needs of students of all cultures and abilities.
‘Research shows kids need to envision something before they can achieve it,’ PerezDaSilva explains.
The same holds true for adults. Lewis & Clark graduate school faculty, students, and
alumni—particularly those associated with the Doctor of Education in Leadership
program, including doctoral candidates Perez-DaSilva and Swingen—are playing key
roles in envisioning greater equity in Oregon’s schools. Their goal is to close the
notorious “achievement gap” in education—the disparity in academic performance
between low-income and minority students and their peers.
Writing Equity into Policy
In 2005, Oregon became the only state in the nation to require that school
administrators (principals and district office staff) demonstrate cultural competency
before becoming licensed. Cultural competency is the demonstrated ability to
understand and work with students of diverse cultures and abilities. The goal? To meet
all students—black or white, Latino or Vietnamese, middle class or poor, native or nonnative English speakers—where they are, with the resources they need to succeed.
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The roots of Oregon’s forward-looking requirement—and Lewis & Clark’s involvement—
go back more than a decade. Rob Larson Ed.D. ’08, senior program director at the
Oregon nonprofit Education Northwest, was an early leader in the equity movement. In
2000, while serving as the director of policy and research in Oregon’s Department of
Education, he heard about the Wallace Foundation’s State Action for Education
Leadership Project (SAELP), a $350 million initiative to study educational leadership.
‘At the time, Oregon didn’t have much diversity,’ Larson says. ‘But the population was
starting to change. Many Latino students were entering our schools, and we were ill
prepared to help them succeed.’ He co-wrote a grant proposal to address school
leadership standards in Oregon, and the state received funding.
‘Equity is the most intractable education issue of our generation,’ Larson says. ‘Today,
segregation happens inside our schools. We have more poor and minority students in
special education classes and fewer in Advanced Placement or International
Baccalaureate classes.’
Also involved in developing Oregon’s new standards for administrators were the late
Tom Ruhl B.S. ’71, founder of Lewis & Clark’s doctoral program in educational
leadership, and Carolyn Carr, professor and chair of educational leadership and current
director of the doctoral program. With Larson and others, they worked on SAELP and
founded the Oregon Professors of Educational Administration, a group that was
instrumental in rewriting Oregon’s licensure standards.
‘We believed then, as we do now, that social justice and equity are essential to closing
the achievement gap,’ Carr says. ‘It isn’t just about raising test scores; it’s about justice
in budgeting, resource allocation, hiring, and school placements. If we don’t pay
attention to cultural issues and change how we deal with all children, we will never close
the gap.’”
Marbley, A. F., Bonner, II, F. A., McKisick, S., Henfield, M. S., & Watts, L. M. (2007).
Interfacing culture specific pedagogy with counseling: A proposed diversity training
model for preparing preservice teachers for diverse learners. Multicultural Education,
14(3), 8–16. http://eric.ed.gov/?id=EJ762416.
From the ERIC abstract: “Due to changing demographics in the K-12 student population
contrasted with the homogeneous population of prospective teachers, the uncertainty
about teacher preparedness to meet the needs of diverse student populations remains
a controversial educational issue. Teacher educators have continued to question
whether preservice teachers presently in schools, colleges, and departments of
education (SCDEs) have the requisite skills and the necessary sensitivity toward racial
and cultural diversity to meet the challenges associated with effectively teaching
culturally diverse students. Therefore, the purpose of this article is to address safe ways
to prepare preservice teachers, specifically White teachers, but not limited to that
ethnicity, who will teach in schools with an increasingly culturally diverse student
population, particularly people of color. In an effort to meet the challenge of training
educators to effectively teach culturally diverse students, the authors have created a
culture specific pedagogical counseling (CSP) model. It is designed to address the
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construct of diversity-sensitive training as a possible factor for the P-12 prospective
teachers' lack of efficacy toward teaching culturally and racially diverse students. Thus,
the goal of the CSP model is to increase the comfort level of White preservice teachers
(or teachers of any cultural, racial, and ethic background with limited exposure to culture
differences) when interacting with people of color and people from diverse backgrounds.
Before introducing the model, the authors provide the reader with background
information (e.g., philosophy, theories, and history) that influenced the shaping of the
model. This includes culture specific pedagogy and Black pedagogy theories, counselor
and teacher education diversity training models, teacher preparation, historical and
current demographic trends, and segregated schools and the "Brown vs. the Board of
Education" decision.”
National Council of La Raza. (2012). Raising the bar: Implementing Common Core
State Standards for Latino student success. An implementation guide. Washington,
DC. http://publications.nclr.org/handle/123456789/1130.
From the abstract: “The Common Core State Standards (CCSS) Initiative is a state-led,
voluntary effort to establish a single set of clear educational standards for English
language arts and mathematics that states can share and voluntarily adopt. These
standards are designed to ensure that students graduating from high school are
prepared for college, work, and success in the global economy.”
An excerpt from the document: “The National Council of La Raza (NCLR) believes that
the CCSS Initiative is crucial to improving education for Hispanic students. However, as
states begin to adopt these new, higher standards, the voice of the Latino community is
critical to making sure that policymakers implement CCSS in such a way that truly
improves education for Latino students. This implementation guide was designed to
improve the CCSS implementation process by helping state education leaders identify
and address key elements and questions. With this information, state education leaders
will, in turn, build stronger, more effective strategies to ensure educational success for
Hispanic and English language learner (ELL) children and families.”
Owens-West, R., & Dunn, L. (2013). The Common Core State Standards: Implications
for improving academic opportunities and outcomes. http://eac.wested.org/wpcontent/uploads/2013/08/AIP-EAC-CCSS-FINAL.pdf.
From the presentation abstract: “Dr. Rose Owens-West and Dr. Lenay Dunn of the
Region IX Equity Assistance Center at WestEd presented this topic at the 2013
American Indian Pathways Conference in Denver, Colorado. Education standards
represent one of the most important strategies for ensuring civil rights and educational
equity for all students. The Common Core State Standards (CCSS) are a state-led
initiative to develop common grade-level expectations in math and English language
arts in order to prepare students for college and career. The standards have been
voluntarily adopted by forty-five states, the District of Columbia, four territories, and the
Department of Defense Education Activity. CCSS represent significant changes,
focusing on core conceptual understandings and rigorous expectations for K–12
students and teachers. While adopters hope that implementation of the CCSS will
improve outcomes for students, all stakeholders must understand and be prepared to
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provide the supports necessary to ensure equal academic outcomes for all students. In
this session, the presenters will provide a basic understanding of the CCSS and discuss
equity implications for American Indian students, their teachers, and families.”
Scheurich, J.J. & Skrla, L. (2003). Leadership for equity and excellence creating highachievement classrooms, schools, and districts, Thousand Oaks, CA:Corwin Press.
https://us.sagepub.com/en-us/nam/leadership-for-equity-andexcellence/book225882.
From the book description:
“When true equity prevails, all students can be successful students!
Do you dream of success for every student? Do you dream of raising achievement for
each and every child to meet the requirements of the No Child Left Behind Act?
Historically, underserved students—children of color, children from low-income families,
English language learners—all deserve to live this dream. Creating an equitable
learning environment in which all students thrive is possible—with this guide you can
turn dreams into reality for your school.
Leadership for Equity and Excellence encourages school leaders and teachers to
develop creative strategies for student advancement using tools such as accountability,
equity audits, and proactive redundancy. Scheurich and Skrla demonstrate how deeply
held beliefs manifest as biases, preventing educators from unlocking their students'
potential. The authors also examine the U.S. education achievement gap, and suggest
several concepts for overcoming this gap, such as:






Eliminating "can't" from your vocabulary
Using creativity, perseverance, and persistence
Envisioning educators as civil rights workers
Moving beyond harmful, but entrenched, biases
Understanding the cultures and backgrounds of each student

Children of color excelling in school . . . children from low-income homes thriving
academically . . . classrooms, communities, and even a nation of people becoming truly
equal—this is the living dream of today's educators.
Review copies of this book can be requested free of charge at
https://us.sagepub.com/en-us/nam/leadership-for-equity-and-excellence/book225882.
Willis, A. I., Garcia, G. E., Barrera, R. B., & Harris, V. J. (Eds.). (2003). Multicultural
issues in literacy research and practice. Mahwah, NJ: Lawrence Erlbaum
Associates, Inc. Available for purchase from http://www.amazon.com/MulticulturalIssues-Literacy-Research-Practice/dp/0805832416.
Book description: “This volume brings together researchers and participants from
diverse groups, reflecting the different ways in which the field of multicultural literacies
has been interpreted. A common theme across the chapters is attention to the ways in
which elements of difference—race, ethnicity, gender, class, and language—create
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dynamic tensions that influence students’ literacy experiences and achievement. The
hope of the editors is that readers will build on the experiences and findings presented
so that the field of multicultural literacies will have a greater impact of literacy research,
policy, and practice.”
METHODS
Keywords and Search Strings Used in the Searches:
Equity; equity best practices; equity best practices in districts; district-wide equity;
achieving district-wide equity
Search of Databases and Websites


Institute of Education Sciences (IES) website (http://www.ies.ed.gov) and IES
sources: Regional Educational Laboratory (REL) Program, National Center for
Education Statistics (NCES), National Center for Education Research (NCER),
What Works Clearinghouse (WWC)



ERIC database (www.eric.ed.gov)



Google Scholar (scholar.google.com)



Google (www.google.com)



Bing (www.bing.com )

Criteria for Inclusion
REL Southwest selected resources that provide research on practices in creating equity
across a school district. When REL Southwest staff reviewed resources, we considered
– among other things – three factors:
1. Date of Publication: The most current information (primarily published from 2000
to the present) is included.
2. Source and Funder of the Report/Brief/Article: Priority was given to publications
written in relevant, peer-reviewed journals or reports or produced by well-known
research organizations.
3. Methodology: sources include reported studies, literature reviews and policy
reports.

Ask A REL is a service provided by a collaborative of the Regional Educational Laboratory (REL) Program,
funded by the U.S. Department of Education’s Institute of Education Sciences (IES). This response was
prepared by REL Southwest under contract ED-IES-12-C-0012 with IES. The content of this document does
not necessarily reflect the views or policies of IES or the U.S. Department of Education, nor does mention of
trade names, commercial products, or organizations imply endorsement by the U.S. Government.
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