January 2017
Thank you for your request to our REL Reference Desk regarding research on a
reduction in testing’s impact on student outcomes. Ask REL Southwest is part of a
collaborative Ask-A-REL reference desk service provided by the 10 regional educational
laboratories (RELs). By design, this service functions much in the same way as a
technical reference library, by providing references, referrals, and brief responses in the
form of citations for research-based education questions.
Please note that REL Southwest has not done an evaluation of the resources
themselves but offers this list to you for your information only.
BACKGROUND
“American students are spending growing amounts of time preparing for and taking
high-stakes standardized tests. The federal government requires students to take
annual state tests in math, English, science and social studies. Some states and
districts have gone even further, requiring standardized tests for every subject, including
art, music, journalism and physical education. Test scores are used to bar students from
moving from one grade to another, to determine teacher and administrator pay, and to
label schools as “failing” [or passing].”1
Following an established REL Southwest protocol, we conducted a search for research
reports, websites, as well as descriptive briefs on a reduction in testing on student
outcomes. We searched the references in the response from the most commonly
used resources of research, but they are not comprehensive and other relevant
references and resources may exist. The sources included federally funded
organizations, additional research institutions, educational databases, and general
Internet searches using Google and Bing. See the methods section at the end of this
Ask A REL for additional information on how we identified the following sources.
QUESTION
Does a reduction in testing have an impact on student outcomes?
SOURCES
Behizadeh, N., Engelhard, G., Jr. (2015). Involving diverse communities of practice to
minimize unintended consequences of test-based accountability systems.
Measurement: Interdisciplinary Research and Perspectives, v13 n1 p26-30.
https://eric.ed.gov/?id=EJ1055839.

1Why

more standardized tests won’t improve education. Parents across America.
http://parentsacrossamerica.org/why-more-standardized-tests-wont-improve-education/.
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From the ERIC abstract: “In his focus article, Koretz (this issue) argues that
accountability has become the primary function of large-scale testing in the United
States. He then points out that tests being used for accountability purposes are flawed
and that the high-stakes nature of these tests creates a context that encourages score
inflation. Koretz is concerned about what he calls "behavioral responses to testing that
might threaten validity, in particular, instructional responses such as inappropriate
narrowing of instruction or coaching students to capitalize on incidental attributes of
items" (p. 3). Based on this contention, he suggests that current methods of designing,
linking, and validating high-stakes assessments must be modified to prevent negative
consequences. Specifically, Koretz proposes creating tests that are less predictable
and, thus, less likely to encourage narrowing of instruction and coaching. In this article,
Nadia Behizadeh and George Engelhard, Jr. agree with Koretz that assessment and
policy contexts are both key factors in the consequential validity of scores. From a
polemical point of view, there is no argument with his position: Educational
policymakers and all stakeholders should prefer accurate test scores to inflated ones.
They state here that even though they agree that modifications in assessment systems
should occur, they are less sanguine about the particular approaches suggested by
Koretz.”
Knoester, M., Au, W. (2017). Standardized testing and school segregation: Like tinder
for fire? Race, Ethnicity and Education, v20 n1 p1-14.
https://eric.ed.gov/?id=EJ1118042.
From the ERIC abstract: “Recent research suggests that high-stakes standardized
testing has played a negative role in the segregation of children by race and class in
schools. In this article, we review research on the overall effects of segregation, the
positive and negative aspects of how desegregation plans were carried out following the
1954 Supreme Court decision "Brown v. Board of Education," and the de facto resegregation that followed the dismantling of many desegregation plans, along with the
increase of school choice plans. We then analyze these effects in light of the ways that
high-stakes standardized testing has grown in importance and intensity in US education
policy and practice, especially during the most recent period of school re-segregation.
Based on the evidence we argue that the intrinsic features of high-stakes testing,
combined with current systems of school choice, function as mechanisms used for
racial coding that facilitate segregation and compound inequalities found in schools.”
Nichols, S. L., Glass, G. V., Berliner, D. C. (2012). High-stakes testing and student
achievement: Updated analyses with NAEP data. Education Policy Analysis
Archives, v20 n20. https://eric.ed.gov/?id=EJ982699.
From the ERIC abstract: “The present research is a follow-up study of earlier published
analyses that looked at the relationship between high-stakes testing pressure and
student achievement in 25 states. Using the previously derived Accountability Pressure
Index (APR) as a measure of state-level policy pressure for performance on
standardized tests, a series of correlation analyses was conducted to explore
relationships between high-stakes testing accountability pressure and student
achievement as measured by the National Assessment for Education Progress (NAEP)
in reading and math. Consistent with earlier work, stronger positive correlations
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between the pressure index and NAEP performance in fourth grade math and weaker
connections between pressure and fourth and eighth grade reading performance were
found. Policy implications and future directions for research are discussed. (Contains 7
footnotes, 17 tables, and 8 figures.)”
Ydesen, C. (2014). High-stakes educational testing and democracy—Antagonistic or
symbiotic relationship? Education, Citizenship and Social Justice, v9 n2 p97-113.
https://eric.ed.gov/?id=EJ1039770.
From the ERIC abstract: “This article argues that high-stakes educational testing, along
with the attendant questions of power, education access, education management and
social selection, cannot be considered in isolation from society at large. Thus, highstakes testing practices bear numerous implications for democratic conditions in
society. For decades, advocates of high-stakes educational testing have argued that
testing would result in meritocracy, ensuring that everyone would be afforded the same
opportunities to find success in adulthood. Examined from a critical perspective,
however, we learn that testing is also extremely well designed as a bulwark against
opposing or alternative outlooks and opinions, because testing is a complex tool
requiring highly specialised knowledge to administer effectively. This article sets out to
investigate the relation between high-stakes educational testing and democracy drawn
from the experiences of 20th-century high-stakes educational testing practices in the
Danish history of education. Among other things, the article concludes that a
combination of different evaluation technologies--some formative and some summative-might be the safest way to go from a democratic perspective.”
ADDITIONAL RESOURCES
Ananda, S., & Rabinowitz, S. (2001). High stakes and assessment innovation: A
negative correlation? San Francisco: WestEd.
http://www.wested.org/online_pubs/highstakes.pdf.
From the abstract: “Thus far, there has been an inverse correlation between innovation
and accountability in statewide assessment systems: the higher the stakes attached to
assessment results, the more conservative the assessment methodology ultimately
used.” This research report examines the impact of high stakes accountability systems
on assessment innovation, particularly as the use of high stakes has affected the
introduction of performance-based assessments. Included are two case studies of state
programs (Kentucky and California) whose experiences illustrate the increasing and
often overwhelming demands for accountability throughout the education system and
the inadequacy of existing assessment delivery infrastructure and methodology to
readily accommodate innovation. The report includes a series of “lessons learned” that
may be helpful to states now revisiting their assessment systems.” NOTE: This source
was not peer reviewed.
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California Department of Education, Assessment Development and Administration
Division District, School, and Innovation Branch. (2013). Report to the Governor and
the State Legislature: Recommendations for transitioning California to a future
assessment system. Sacramento, CA: Author.
http://www.cde.ca.gov/ta/tg/sa/documents/suptrecrptjan13.pdf.
Excerpt: “The State Superintendent considered [stakeholders’] feedback as well as
federal and state accountability requirements, current research regarding assessment
practices, and budget constraints in developing recommendations for the new system.
These recommendations, which are detailed in Section 3 [pages 37–51] of this report,
require a shift from current assessment practices as they call for the implementation of
and access to the full range of SBAC assessments; advocate assessments in other
curricular areas; support the use of innovative item questions and technology-based
resources, such as automated scoring engines; encourage ongoing consultation with
stakeholders to develop alternative paths or options for meeting high school graduation
requirements; support local use of diagnostic assessments for grade two; encourage
developing reporting resources; and advise a suspension of STAR Program
assessments not mandated by federal law or the Early Assessment Program. At the
heart of the recommendations is a clear vision and commitment to establishing a bold
and innovative assessment system that includes a variety of assessment approaches
and item types that model and promote high-quality teaching and student learning and
sets a course to ensure that all California students are well prepared to enter college
and careers in today’s competitive global economy.”
Great Lakes West Comprehensive Center. (2009). Overview of selected state
assessment systems. Naperville, IL: Author. http://www.csaionline.org/resource/113.
From the abstract: “This 2009 overview surveyed statewide assessment reform in four
broad categories, 1) content-standards-based assessment, 2) interim and benchmark
assessment, 3) formative and classroom assessment, and 4) online or computer-based
assessment. The Assessment and Accountability Comprehensive Center (AACC)
provided national and technical expertise to the collaborative state survey requested by
the Wisconsin Next Generation Assessment Task Force. Innovative assessment
practices were identified in nine states with important lessons for all states and the
school districts they serve. The AACC provided technical input and review to the Great
Lakes West Comprehensive Center for this document.”
METHODS
Keywords and Search Strings Used in the Searches:
Test reduction; reducing amount of assessments; impact of assessment; impact of
testing; testing and achievement
Search of Databases and Websites


Institute of Education Sciences (IES) website (http://www.ies.ed.gov) and IES
sources: Regional Educational Laboratory (REL) Program, National Center for
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Education Statistics (NCES), National Center for Education Research (NCER),
What Works Clearinghouse (WWC)


ERIC database (www.eric.ed.gov)



Google Scholar (scholar.google.com)



Google (www.google.com)



Bing (www.bing.com )

Criteria for Inclusion
REL Southwest selected resources that provide research on a reduction in testing on
student outcomes. When REL Southwest staff reviewed resources, we considered –
among other things – three factors:
1. Date of Publication: The most current information (primarily published from 2010
to the present) is included.
2. Source and Funder of the Report/Brief/Article: Priority was given to publications
written in relevant, peer-reviewed journals or reports or produced by well-known
research organizations.
3. Methodology: sources include reported studies, literature reviews and policy
reports.

Ask A REL is a service provided by a collaborative of the Regional Educational Laboratory (REL) Program,
funded by the U.S. Department of Education’s Institute of Education Sciences (IES). This response was
prepared by REL Southwest under contract ED-IES-12-C-0012 with IES. The content of this document does
not necessarily reflect the views or policies of IES or the U.S. Department of Education, nor does mention of
trade names, commercial products, or organizations imply endorsement by the U.S. Government.
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