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Background:
“The Equity Scorecard model of organizational change shifts institutions’ focus from what
students do (or fail to do) to what institutions can do--through their practices and structures, as
well as the actions of their leaders and faculty--to produce equity in outcomes for racially
marginalized populations… The Equity Scorecard model differs significantly from traditional
approaches to effecting change by creating institutional teams to examine and discuss internal
data about student outcomes, disaggregated by race and ethnicity. The premise of the project is
that institutional data acts as a powerful trigger for group learning about inequities in educational
outcomes, and that the likelihood of improving those outcomes increases if the focus is on those
things within the immediate control of the participating leaders and practitioners… The
Scorecard can be used at a small-scale to analyze individual courses or programs, as well as
broader institutional issues.”1
NOTE: Dr. Estela Benison developed the Equity Sorecard model/process. The model is used
primarily in higher education. The requestor wishes to use it as a model/process for K-12
educaton. Prior to implementation at that level, evidence of outcomes/results are desired.
Therefore, the search was conducted on K–16 outcomes.

Question:
Provide research/evidence on the use of equity index/scorecards (generally) in measuring
educational outcomes for culturally diverse students in K-12.

Response:
Following an established REL Southwest research protocol, we conducted a search for research
reports as well as descriptive study articles on the use of equity index/ scorecards in measuring
K-12 educational outcomes for culturally diverse students. The sources included ERIC and other
federally funded databases and organizations, research institutions, academic research databases,
and general Internet search engines (For details, please see the methods section at the end of this
memo.)
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We have not evaluated the quality of references and the resources provided in this response. We
offer them only for your reference. Also, we searched the references in the response from the
most commonly used resources of research, but they are not comprehensive and other relevant
references and resources may exist.

Research References
Bensimon, E.M. (2004). The diversity scorecard: A learning approach to institutional change.
Change, 36(1), 44. https://eric.ed.gov/?id=EJ699757
From the ERIC abstract: “The “Diversity Scorecard” is an ongoing initiative designed to
foster institutional change in higher education by helping to close the achievement gap
for historically underrepresented students. The idea for the Diversity Scorecard emerged
in 2001 when it became evident that equity, while valued in principle at many
institutions, is not regularly measured in relation to educational outcomes for specific
groups of students.”
Bensimon, E. M. (2005). Closing the achievement gap in higher education: An organizational
learning perspective. New Directions for Higher Education, 131, 99-111.
https://eric.ed.gov/?id=EJ760486
From the ERIC abstract: “The author uses the theory and process of organizational
learning to make a case for how to understand and address the cultural and structural
barriers that preclude colleges and universities from producing equitable educational
outcomes for students. (Contains 1 table.)”
Braaten, M., Bradford, C., Kirchgasler, K. L., & Barocas, S. F. (2017). How data use for
accountability undermines equitable science education. Journal of Educational
Administration, 55(4), 427-446. https://eric.ed.gov/?id=EJ1145618
From the ERIC abstract: “Purpose: When school leaders advance strategic plans focused
on improving educational equity through data-driven decision making, how do policiesas-practiced unfold in the daily work of science teachers? The paper aims to discuss this
issue. Design/methodology/approach: This ethnographic study examines how data-centric
accountability and improvement efforts surface as practices for 36 science teachers in
three secondary schools. For two years, researchers were embedded in schools alongside
teachers moving through daily classroom practice, meetings with colleagues and leaders,
data-centric meetings, and professional development days. Findings: Bundled initiatives
created consequences for science educators including missed opportunities to capitalize
on student-generated ideas, to foster science sensemaking, and to pursue meaningful and
equitable science learning. Problematic policy-practice intersections arose, in part,
because of school leaders' framing of district and school initiatives in ways that
undermined equity in science education. Practical implications: From the perspective of
science education, this paper raises an alarming problem for equitable science teaching.
Lessons learned from missteps seen in this study have practical implications for others
attempting similar work. The paper suggests alternatives for supporting meaningful and
equitable science education. Originality/value: Seeing leaders' framing of policy
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initiatives, their bundling of performance goals, equity and accountability efforts, and
their instructional coaching activities from the point of view of teachers affords unique
insight into how leadership activities mediate policies in schools.”
Felix, E. R.. Bensimon, E. M., Hanson, D., Gray, J., & Klingsmith, L. (2015). Developing
agency for equity-minded change. New Directions for Community Colleges, (172), 25-42.
https://eric.ed.gov/?id=EJ1083604
From the ERIC abstract: “This chapter highlights the use of the Equity Scorecard with
the Community College of Aurora. The Equity Scorecard is a theory-based strategy that
assists community colleges in embedding equity into their institutional norms, practices,
and policies.”
Gannon-Slater, Nora; La Londe, Priya G.; Crenshaw, Hope L.; Evans, Margaret E.; Greene,
Jennifer C.; Schwandt, Thomas A. (2017). Advancing equity in accountability and
organizational cultures of data use. Journal of Educational Administration, 55(4), 361375. https://eric.ed.gov/?id=EJ1145623
From the ERIC abstract: “Purpose: Data use cultures in schools determine data use
practices. Such cultures can be muted by powerful macro accountability and
organizational learning cultures. Further, strong equity-oriented data use cultures are
challenging to establish. The purpose of this paper is to engage these cultural tensions.
Design/methodology/approach: The data discourse and decisions of four grade-level
teams in two elementary schools in one district were studied through observation of 62
grade-level meetings over the course of a year. The observations focused on "data talk,"
defined as the structure and content of team conversations about interim student
performance data. Findings: Distinct macro cultures of accountability and organizational
learning existed in the two schools. The teams' own data use cultures partly explained the
absence of a focus on equity, and none of the teams used student performance data to
make instructional decisions in support of the district's equity aims. Leadership missed
opportunities to cultivate an equity-focused data use culture. Practical implications:
School leaders who advocate that equity importantly guides data use routines, and can
anticipate how cultures of accountability or organizational learning "show up" in data use
conversations, will be better prepared to redirect teachers' interpretations of data and
clarify expectations of equity reform initiatives. Originality/value: This study is novel in
its concept of "data talk," which provided a holistic but nuanced account of data use
practices in grade-level meetings.”
Harris, Frank, III; Bensimon, Estela Mara (2007). The equity scorecard: A collaborative
approach to assess and respond to racial/ethnic disparities in student outcomes. New
Directions for Student Services, (120), 77-84. https://eric.ed.gov/?id=EJ781091
From the ERIC abstract: “The Equity Scorecard, a nationally recognized and widely used
organizational learning process designed to foster institutional change through the
identification and elimination of racial disparities among college students, is described in
this chapter. The effectiveness of this process and its potential impact are also discussed.”
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Horn, I. S., Kane, B. D., & Wilson, J. (2015). Making sense of student performance data: Data
use logics and mathematics teachers' learning opportunities. American Educational
Research Journal, 52(2), 208-242. https://eric.ed.gov/?id=EJ1056332
From the ERIC abstract: “In the accountability era, educators are pressed to use
evidence-based practice. In this comparative case study, we examine the learning
opportunities afforded by teachers' data use conversations. Using situated discourse
analysis, we compare two middle school mathematics teacher workgroups interpreting
data from the same district assessment. Despite similarities in their contexts, the
workgroups invoked different data use logics that shaped teachers' learning opportunities.
The first workgroup's instructional management logic linked increasing student
achievement to individualization. The second workgroup's instructional improvement
logic focused on students' thinking and linked it to instructional changes but was limited
by broader instructional management logics. Evidence-based practice cannot be
understood apart from the data use logics in teachers' communities, which are shaped by
policy constraints.”
Oshima, Jun; Oshima, Ritsuko; Matsuzawa, Yoshiaki (2012). Knowledge building discourse
explorer: A social network analysis application for knowledge building discourse.
Educational Technology Research and Development, 60(5), 903-921.
https://eric.ed.gov/?id=EJ980361
From the ERIC abstract: “In recent studies of learning theories, a new methodology that
integrates two prevailing metaphors of learning (acquisition and participation) has been
discussed. However, current analytical techniques are insufficient for analyzing how
social knowledge develops through learners' discourse and how individual learners
contribute to this development. In this paper, we propose a novel approach to analyzing
learning from an integrative perspective and present a social network analysis application
that uses learner discourse as input data: Knowledge Building Discourse Explorer
(KBDeX). To investigate the utility of this approach, discourse data analyzed in a
previous study is re-examined through social network analysis supported by KBDeX.
Results suggest that social network analysis can qualitatively and quantitatively support
the conclusions from the previous study. In addition, social network analysis can reveal
potential points that are pivotal for social knowledge advancement in groups, and can
identify each individual's contribution to this advancement. On the basis of these results,
we discuss how social network analysis could be integrated into existing in-depth
discourse analysis.”
Uline, C. & Tschannen-Moran, M. (2008). The walls speak: The interplay of quality facilities,
school climate, and student achievement. Journal of Educational Administration, 46(1),
55-73. https://eric.ed.gov/?id=EJ800471
From the ERIC abstract: “Purpose: A growing body of research connecting the quality of
school facilities to student performance accompanies recent efforts to improve the state of
the educational infrastructure in the USA. Less is known about the mechanisms of these
relationships. This paper seeks to examine the proposition that part of the explanation
may be the mediating influence of school climate. Design/methodology/approach:
Teachers from 80 Virginia middle schools were surveyed employing measures including
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the School Climate Index, a seven-item quality of school facilities scale, as well as three
resource support items. Data on student SES and achievement were also gathered.
Bivariate correlational analysis was used to explore the relationships between the quality
of facilities, resource support, school climate, student SES, and student achievement. In
addition, multiple regression was used to test school climate as a mediating variable
between the quality of facilities and student achievement. Findings: Results confirmed a
link between the quality of school facilities and student achievement in English and
mathematics. As well, quality facilities were significantly positively related to three
school climate variables. Finally, results confirmed the hypothesis that school climate
plays a mediating role in the relationship between facility quality and student
achievement. Originality/value: As we face fundamental issues of equity across schools
and districts, leaders struggle to convince taxpayers of the need to invest in replacing
and/or renovating inadequate facilities. Deeper understandings of the complicated
interplay between the physical and social environments of school, and how these
dynamics influence student outcomes, may help educators build a compelling case.
(Contains 4 tables and 1 note.)”
Vega, A. & Martinez, R. (2012). A Latino scorecard for higher education: A focus on Texas
universities. Journal of Hispanic Higher Education, 11(1), 41-54.
https://eric.ed.gov/?id=EJ964595
From the ERIC abstract: “A Latino scorecard is presented for higher education
institutions using an index of eight measures for "resources", "effectiveness", "diversity",
"equity", "affordability", and "access". It is applied to public 4-year institutions in Texas
and shows that institutions located in South Texas and those with higher resources do
better relative to Latino students. The scorecard can inform Latino parents on how
institutions perform relative to Latinos and provide objective information on performance
to colleges and universities to institutions. (Contains 2 tables and 3 notes.)”

Additional Organizations to Consult
Center for Urban Education (CUE), University of Southern California—
https://cue.usc.edu/tools/the-equity-scorecard/
From the website: “Using CUE’s quantitative and qualitative data and inquiry tools for
problem-solving, evidence team members become experts on what their campus is doing,
and what it could do better, to improve the success of students from underrepresented
racial-ethnic groups. Armed with this knowledge, they then set actionable short- and
long-term goals.”

Methods
Keywords and Search Strings
The following keywords and search strings were used to search the reference databases and other
sources:
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Equity scorecards
Equity initiatives
Equity index
Data discourse

Databases and Resources
We searched ERIC for relevant resources. ERIC is a free online library of over 1.6 million
citations of education research sponsored by the Institute of Education Sciences. Additionally,
we searched Google Scholar and PsychInfo.

Reference Search and Selection Criteria
When we were searching and reviewing resources, we considered the following criteria:
Date of the publication: References and resources published for last 15 years, from 2001
to present, were include in the search and review.
Search Priorities of Reference Sources: Search priority is given to study reports, briefs,
and other documents that are published and/or reviewed by IES and other federal or
federally funded organizations, academic databases, including ERIC, EBSCO
databases, JSTOR database, PsychInfo, PsychArticle, and Google Scholar.
Methodology: Following methodological priorities/considerations were given in the
review and selection of the references: (a) study types – randomized control trials,,
quasi experiments, surveys, descriptive data analyses, literature reviews, policy briefs,
etc., generally in this order (b) target population, samples (representativeness of the
target population, sample size, volunteered or randomly selected, etc.), study
duration, etc. (c) limitations, generalizability of the findings and conclusions, etc.

This memorandum is one in a series of quick-turnaround responses to specific questions posed by stakeholders in the
Southwest Region (Arkansas, Louisiana, New Mexico, Oklahoma, and Texas), which is served by the Regional Educational
Laboratory (REL) Southwest at SEDL. This memorandum was prepared by REL Southwest under a contract with the U.S.
Department of Education’s Institute of Education Sciences (IES), Contract ED-IES-12-C-0012, administered by SEDL. Its
content does not necessarily reflect the views or policies of IES or the U.S. Department of Education nor does mention of
trade names, commercial products, or organizations imply endorsement by the U.S. Government.
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